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Abstract 

Peace education in conflict areas is differentiated from those in situations of non violent 

tensions or tranquility. Peace education is either formal, school linked, or takes place in non 

formal out of school settings. A typical school based approach is peace oriented curriculum 

development, an exemplar non formal pattern is intercultural and intercommunity encounter. 

Philanthropic institutions in peace education are international, national or local 

nongovernmental organizations –NGOs- that are active at different levels of project 

realization. For fundraising and financing “World Vision International”, for planning and 

organizing “Save the Children”, for the grass root level of implementing the “Centre for 

Development and Peace Education” of Sierra Leone are analyzed. Three projects illustrate 

how peace education in conflict areas works in detail and how the activities are linked to the 

support of donors: the Hand in Hand Schools (Israel/Palestine), the Twic Olympics (Southern 

Sudan), the Guidelines for Writing History Textbooks (Bosnia-Herzegovina). Rechecking a 

2006 databank on peace education in ten conflict countries it is stated which support 

organizations were active. Besides international and national governmental organizations  

(IGOs and GOs) mainly western NGOs can be traced. The available funds for peace education 

and the chances of fund raising are assessed. They are very limited though an empirical 

evaluation study proves:  peace education does matter! 
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Peace education in conflict areas (Davies 2008) means peace building educational activities in 

and around situations of armed conflict as opposed to situations of non violent tensions or 

tranquility (Salomon/Cairns 2010). Peace education is either formal, i.e. school based, or non 

formal, i.e. realized in out of school settings. Typical formal approaches are peace related 

integrated schools, student exchange programs, teacher training, curriculum development (for 

details see appendix 1),  memorial education, didactic teaching and learning activity 

arrangements, teaching and learning materials. Exemplar non-formal approaches are 

intercultural and intercommunity encounters (for details see appendix 2), youth educates 

youth, training the trainers,  strengthening the media for peace, sports for peace, arts for 

peace, training of non violent life skills. Due to reasons of access to the field in conflict areas  

more non formal than school related activity patterns are implemented. 

Philanthropy has a broader philosophical and a smaller sociological meaning. It is “love to 

humanity”, for example expressed in the command “Thou shalt love thy neighbour”, and it 

refers to activities of collective social actors that do aid, help and relief work. Philanthropic 

institutions engaged in peace education are international, national, or local nongovernmental, 

not state linked organizations –NGOs-, but also intergovernmental (IGOs) or nation state 

(GOs) political actors support peace education projects. Philanthropic peace education 

institutions are active on the levels of fundraising and financing, planning and organizing, 

realizing and implementing. Most institutions above the grass root level are present on all 

levels but can be grouped according to the observed focus of their activities. 

An example for the first aspect is World Vision International. This big development 

cooperation and humanitarian help organization was founded in1950 in the context of 

experiences of the Korean war, has its headquarters in the USA but maintains partly 

independent member entities in 48 countries. With an annual budget of 2,6 billion US-Dollar 

in 2008 –about half of the money being raised by child sponsorships- it is the largest Christian 

charity organization. It is active in many fields of social aid, support of peace education being 

but one small though visible aspect. World Vision has a consultant or cooperation status with 

global IGOs like UNESCO, UNICEF or ILO. On the other hand the organization that 

explicitly also supports Christian mission was criticized for being fundamentalist 

(Funkschmidt 2005; Article World Vision 2014). However, a Heidelberg study of World 

Vision Germany´s activities in Third World countries (Lenhart et al. 1990) showed that the 

Christian faith was no precondition for getting support.  

An exemplar organization for planning and organizing peace education is Save the Children. 

The London based Network goes back to the situation after the First World War which had 

affected children especially (Mulley 2009). Save the Children is the largest NGO that 

supports the protection of children rights. The donations to Save the Children in 2011 

amounted to 1.6 billion US-Dollar. The organization promises that 89% of the money go 

directly to the projects. The focus on survival and health, protection against exploitation and 

violence, and on education makes the organization an often requested partner in peace 

education activities (Save the Children 2014). Its program “Rewrite the Future!” has 

“improved the quality of education for 10,6 million children affected by conflict and 

emergencies” (Rewrite the Future 2014).  

A typical implementing institution is the Centre for Development and Peace Education 

(cdpeace) of Sierra Leone. The country was devastated from 1991-to 2001 by a cruel civil war 

mainly about economic resources. Until the organization´s office was destroyed by a militia in 

1998 the two co-founders, educated Sierra Leoneans, had already organized activities of 

human security, non-violence and survival like training workshops on income generating 

activities for school drop out girls in rural communities. After their return from Canada the 



founders re-established the institution, sought the cooperation of local and international 

partners, and their organization is now engaged in facilitating peace education training and 

workshops, developing a network of relationships among peaceful schools and communities 

in Sierra Leone and Canada, implementing community development in rural Sierra Leone 

(About cdpeace 2014). 

For analyzing how peace education in conflict areas works in detail and how the projects are 

linked to the support of donors three examples will be looked at. 

 

1. The Hand in Hand Schools (conflict area of Israel/Palestine) 

The concept of the participating schools is based on fife pillars. 

Bilingualism 

Jewish and Arabic children do learn side by side in the same classrooms. They are taught by 

an Arabic and a Jewish teacher. After grade one all students have learnt as well the Arabic as 

the Hebrew alphabet and can reach the first stage of reading. At the end of their school carrier 

students can speak read and write both languages. 

Diversity 

Customs of Jews, Muslims and Christians are presented in a way that creates curiousness and 

and raises the level of tolerance. The culturally specific celebration of holidays is a prominent 

example. 

Civic education 

The students of Hand in Hand learn democracy by their experiences in daily interaction. They 

learn to live with differences, difficulties and opposite interests. They develop the capability 

of being flexible, solving problems, to speak out freely and to listen respectfully to others. 

Educational influence on the community outside the school 

The school is engaged in activities for parents and the wider public to further coexistence. 

High cognitive learning results  

Hand in hand schools are striving for high scholastic-cognitive achievements. The 

implementation of the curriculum is effective by the offer of small learning groups. Creative 

subjects as art and music are especially taken care of. In addition students can select from a 

variety of extra curricular courses from astronomy to zoology. 

In recent years the school network is implementing a community outreach project (Center for 

Jewish-Arab Education in Israel 2014 a). 

Hand in Hand founded by a Jewish and an Arab Israeli citizen is endorsed by outside 

institutions like the UK or US Task Force on Issues Related to Arab Citizens in Israel 

(Endorsements UK Task Force 2014), an activity of mainly the Jewish communities in the 

respective countries. In 2010 one of the schools won a cash award from the German car 

manufacturer BMW to fund new media equipment for high school students (The Jerusalem 

Foundation 2010). For its shared communities project hand-in hand got a start financing of 

1.08 million USD from the GO US Agency for International Development. Besides this the 



organization is very active in fund raising itself. Under the headline “What your Dollar Can 

Do” a list is presented on the internet showing for what a donation will be used. “$ 10 buys 

pencils, notebooks and other school supplies for hand in hand students…$ 250 buys 25 books 

in Hebrew and Arabic…$ 2500 pays the full educational costs for one student for one 

academic year”, and who donates $ 100 000 will have a classroom named after him or her 

(Center for Jewish-Arab Education in Israel 2014 b). 

 

2. Twic Olympics (Southern Sudan) 

Every year a local committee with international help organizes a big sport event in the Twic 

region in Southern Sudan. The area had been severely affected by the North-South civil war 

in the former not yet divided Sudan. In addition regional armed quarrels between tribes and 

clans about usable land for herding cattle had occurred. The Olympics take place in changing 

districts of the region. Participants and supporters walk big distances to reach the place of the 

event. They find meals and accommodation in the homes of people that previously had been 

their enemies. The sports for peace activities contain athletics, basketball, soccer and other 

disciplines. Ironically the Tug-of-War is still the most popular sports exercise. The activities 

imply a clear peace oriented educational intention. Participants learn to follow rules all sides 

agree upon, to develop a team spirit, to estimate fair play, to accept decisions in sportive 

victory or defeat, to respect the other competitors and to make friends with them. An attitude 

change towards peaceful interaction is enabled (Lenhart/Mitschke/Braun 2010, 128-129). 

The Olympics initiated by the local relief organization Sudan Production Aid (SUPRAID) 

receive support from twelve IGOs and NGOs (Twic Olympics. Sudan 2009), among them the 

UN World Food Program, Save the Children, Christian Aid UK, and the German protestant 

agency Brot für die Welt (Bred for the World). 

3. Guidelines for writing History textbooks (Bosnia- Herzegovina) 

When former Yugoslavia fell apart Bosnia-Herzegovina suffered a lot. From 1992 to 1994 a 

cruel civil war between the three constituent nations of the country, orthodox Serbs, Muslim 

Bosniaks, and catholic Croats took place. Within the new political structure after the Dayton 

agreement of 1995 emerged three de facto independent education systems and school 

curricula driven by the desire to Create Serb, Bosniak and Croat identities, each of them with 

different languages, histories and ethics. The nationalist split was especially visible in the so 

called “national subjects”: mother tongue, history, geography, religion, but also music and 

arts. The history curricula around 2000 were still preaching a nationalist sermon, and the 

textbooks mirrored this. In order to give the country an educational chance to survive as a 

political unit UNECO, the Council of Europe, and the Organization for Security and 

Cooperation in Europe (OSCE) developed several reconciling activities, among them the 

setting up of a Bosnian working group for writing history textbooks. Some key rules 

developed were 

“…authors should apply the principle of multi-perspectivity, in order to enable the pupils to 

learn tolerance. The principle should be present in all aspects of the textbooks, in the text, 

illustrations and sources. A multi-perspective approach may be presented in the in the 

textbooks by the fact that other views of a particular fact or event are presented… 

The language used in the textbooks should be free of expressions and definitions which 

induce hatred and creating an image of enemies, especially when speaking about neighboring 

countries… 



National history should be presented in the regional context of Bosnia-Herzegovina and the 

neighboring countries (and not focusing mainly on the neighbor countries) with examples 

taken from BiH and reflecting diversity as a factor of enrichment… 

It is necessary to have lesser presence of political history and more content from economic, 

social, cultural history and everyday life history… 

The historical text should motivate students to do independent work and to make conclusions 

about historical processes and phenomena…” (Council of Europe 2013, p. 131- 135) 

The underlying principles of multi-perspectivity, not harmful language, focus on citizenry 

history, less political history, content that activates students´ work are useful for being 

transferred to the creation of history textbooks in other divided societies. 

It is remarkable that the formulation of the guidelines though developed with local historians 

and history teachers was supported only by the Council of Europe, OSCE, and the state 

financed German Georg Eckert Institute for Textbook Research. Evidently no philanthropic 

NGO was involved. 

 

For a research project on peace building educational activities a Heidelberg team 

(Lenhart/Mitschke/Braun 2010) registered in 2006 279 peace education projects in ten 

conflict countries. Rechecking the data bank concerning assisting organizations it was found 

out  

for Afghanistan : Besides IGOs like the UN Assistance Mission for Afghanistan, UNESCO, 

the United Nations High Commissioner for Refugees (UNHCR)  and national GOs like the 

German Ministry for Technical Cooperation several international  and national NGOs 

supported peace education  in the country- Save the Children, Care, the perhaps oldest 

international humanitarian aid institution focusing on fighting global poverty, Canadian 

Coalition, a network of Canadian relief organizations, Swedish Committee for Afghanistan, 

an unbound Swedish help institution, German Aid for Afghanistan. 

For Bosnia-Herzegovina: Besides IGOs like UNESCO, World Health Organization, the 

Council of Europe, OSCE and national GOs like the British Department of International 

Development, or the German Society for Technical Cooperation some international and 

national NGOs were active, like the Canadian Nurses Association, Seeds for Peace, a peace 

building youth organization based in New York City, Pax Christi, the international Catholic 

organization of peace building, or UMCOR, the relief organization of the Methodist Church. 

For Colombia: Besides IGOs like UNESCO, UNICEF, and national GOs, like the Canadian 

International Development Agency, several  supporting NGOs were active in the country, like 

Save the Children or the Bethlehem Mission, a Swiss based organization for sending experts 

of development cooperation. 

For Israel/Palestine: With some international governmental help –e.g. the US Agency for 

International Development, and some international NGO aid, e.g. by Seeds for Peace, a 

program started by a journalist in 1993 striving for empowering new generations of leaders, it 

were mainly institutions based in Israel  itself  that support peace education- the Peres Center, 

a non- profit non political NGO focusing on promoting lasting peace and advancement in the 

Middle East,  Israel-Palestine Regional Initiative, a non -profit think tank,  and directly 

implementing agencies with their international support branches, the library on wheels for non 



violence and peace, the village Neve Shalom/Wahat al - Salam, the integrated Hand in Hand 

schools network. 

For Northern Ireland: Besides the European Union and British Government Departments there 

was only little international NGO support, but there were mainly Northern Ireland based 

institutions active in fostering peace education, like the International Conflict Research 

Institute (INCORE) and the churches. 

For Rwanda: Besides UNESCO and national GOs  there were several NGOs active in the 

country like Oxfam, an independent relief organization with 17 support institutions in 

different countries, CARE, the Hunt Alternative, a private charity located in Cambridge, 

Mass., or the Norwegian refugee council. 

For Sierra Leone: Besides IGOs like the Office of the High Commissioner for Human Rights 

or UNICEF and GOs like USAID there were foreign NGOs like the Norwegian Refugee 

Council and local NGOs partly with a foreign support branch like the Society for Learning 

and Yearning for Equal Opportunities (SYLEO) active in the country.  

For Sri Lanka: Besides a few GOs like the German Development Cooperation there were 

international NGOs active in the country as Christian Aid, Oxfam, or the German catholic 

social relief institution Caritas. An important local NGO was SARVODAYA, a self help 

institution. 

For Somalia: The peace education related support in this failing state was IGO and GO 

dominated, as by UNICEF, UNDP, International Labor Organization (ILO) or the Swiss 

Government. 

For Sudan: Besides a lot of IGO (UNICEF, OHCHR, UNDP) and GO support (USAID) some 

NGOs were active like World Vision, Save the Children or Christian Aid. (For details of the 

organizations see their home pages) 

It is evident that peace education is supported as well by IGOs and GOs as by philanthropic 

NGOs. The cooperation of NGOs with international agencies needs less justification than the 

cooperation with GOs. There always the political interests of the participating governments 

have to be considered (Gazley/Brudney 2007; Hulme 2013).  

The NGO overview shows that there are mainly Western organizations active in peace 

education above the grass root level (for a broader picture of NGO overall peace building see 

Alliance for Peace Building 2013). Institutions based in other regions of the world, e.g. in 

China or Japan or the Islamic countries can rarely be found. From the latter region the Kuwait 

based International Islamic Charity Organization (IICO website 2011) is active in education 

but not directly in peace education. 

“However modest the amount of public funding for peace building may appear, the contrast to 

private funding is even greater….A report by the Peace and Security Funders Group (looked 

at) grant making based in the United States for typical issue areas such as arms control or 

conflict resolution. According to the report, peace related grant making totals USD 257 

million in the years 2008 and 2009 combined, of which around USD 67 million (26,3%) went 

to issues relating to the prevention and resolution of violent conflict. This amount is almost 

negligible when compared to overall philanthropic giving over the same period. (Even if a 

broader definition of peace is considered and related areas like protecting human rights are 

included there) remains the impression that peace related issues feature no higher on the 

agenda of philanthropists than they do on that of governments” (Zundel 2012, 40) The donor 

money collecting professionals of philanthropic NGOs know: “Natural catastrophes beat man 



made catastrophes”. In Germany for example in 2013 more money was donated for the 

victims of the storm on the Philippines than for the refugees and internally displaced persons 

of the Syrian civil war though both events had nearly equal representation in the media. 

Among the restricted funds for peace building the money for peace education is even smaller. 

This must be stated despite the fact that peace education in conflict areas is not ineffective 

which is the outcome of an own Heidelberg study (using an experimental vs. control group 

design plus assessments by the project managers, for details see the appendix 3) of peace 

education projects in seven conflict countries (Lenhart/Karimi/Schäfer 2011). 

Peace education does matter! Despite of some limitations and counter evidences this is the 

central result of the investigation. Peace education projects, including those with a more social 

work orientation, have a positive effect on the attitudes of participants towards peacefulness. 

The main result can result can be differentiated as follows: 

1. A significant positive distinction was cross-nationally determined in the attitude of the 

participants of peace building educational projects compared to the persons of the control 

group in favor of the former concerning the perception of the conflict group(s) and the 

disposition to peaceful conflict resolution. 

2. The significant distinction regarding peacefulness does also occur country-specific for the 

majority of the countries. 

3. All samples including the control samples (with one exception) show a tendency of in-

group adhesion 

4. The respondents of the experimental groups as well as of the control groups show a rather 

positive perception of the experienced quality of interaction with the conflict group(s). 

5. In the total sample elder respondents show a less positive attitude towards the conflict 

group than younger. 

6. Women show a major skepticism towards the conflict group than men but are rather 

inclined to a peaceful conflict resolution. 

7. There is no correlation between the respondents’ level of education and their attitude 

concerning peacefulness in the total sample (experimental and control groups). One 

conflict area (Israel/Palestine) shows a negative correlation and makes an exception in this 

regard. 

8. Formal (i.e. rather school based) and non formal (i.e. out-of-school as well as socio-

pedagogical activities including) projects have major prospects of success than mixed 

projects. 

9. There is no relation between the project managers’ assessment of the quality of the 

conditions in the project implementation and the actual success. 

10. A major budget and a long project period do not necessarily enhance the project result. 

Minor and shorter projects can be successful as well. 

11. A relation between the estimated success by the project managers and the actual success 

exists just as little as a relation between the fact of an occurred evaluation and the 

project’s result. 

12. The by the project managers estimated local ownership of the projects in relation to the 

project success shows a negative correlation, which was even significant in one aspect. 

Evidently projects profit from some outside mediation support and supervision. 

 
The result encourages efforts for peace education in crises and conflict areas. Peace 

education is surely not the only or the main way to peaceful conflict transformation but it 

can still contribute to reconciliation. 
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Appendices 

1. Curriculum Development 

>1. Definition 

Curriculum development means designing a plan for teaching and learning that at least 

contains remarks on learning objectives (recently often spelled out in the form of outcome 

oriented  competences) and learning content and that structures or organizes these elements 

according to the logics of the matter to be learned and the learning process. The curriculum 

text is sometimes supplemented by teaching-learning materials that facilitate curriculum 

implementation. 

2. Learning objectives 

Highest learning objective of a peace building curriculum is peace competence that includes 

cognitive, motivational, socio-moral and action related components of ability. Examples of 

objectives on a mid-level between broad aims and detailed specific objectives are 

 “Fostering respect for self and others and building relationships 

Pupils have opportunities to develop knowledge and understanding of themselves, 

and how to handle and react appropriately to a range of personal and social 

situations. 

 Understanding conflict 

Pupils have opportunities to develop knowledge and understanding of conflict in a 

variety of contexts and of how to respond to it positively and creatively. 

 Appreciating interdependence 

Pupils… have opportunities to develop a knowledge, understanding and appreciation 

of interdependence and continuity and change in the social and cultural process as it 

relates to individuals, families, local communities and the wider world. 

http://www.savethechildren.org/site/
http://www.save/
http://www.jerusalemfoundationdation.org/news_article.aspx?MID=547&CID=558&AID=1353&DID=3466
http://www.jerusalemfoundationdation.org/news_article.aspx?MID=547&CID=558&AID=1353&DID=3466


 Cultural understanding 

Pupils… have opportunities to develop an informed awareness of the similarities and 

differences between the cultural traditions which influence people and of 

international and transnational influences on contemporary culture”  

or 

 “to impart values of tolerance and acceptance of the other 

 recognition of the equal right to liberty  and social justice 

 development of awareness and critical perception  

 acquisition of non-violent communications and conflict resolution skills” 

 

3. Learning Content 

Exemplar learning contents on a more general level are 

    “Diversity and Inclusiveness 

 Equality and Social Justice 

 Democracy and Active Participation 

 Human Rights and Social Responsibility” 

More specific learning contents  are 

 “Content of theory-based peace education... 

The role of values systems in religious and secular world views, the history and 

present day struggles for justice and equality in race and gender, the ethics of 

science and technology, understanding of the causes of violence and war and other 

local, national and international disputes, the theory of conflict resolution, visions of 

the future, political and social change, the economics of war and oppression, human 

rights and citizenship, violence, war and peacemaking in the media, non-violence in 

literature and the arts. 

 Content of practical expressions of peace-making for use in peace education 

Models of peace-making, peace history – local, national and international, the role of 

the United Nations and Non-governmental Organizations, how community groups 

affect peaceful change, vocations for social change, the role of personal and 

community health and nutrition in a healthy society, understanding other cultures 

through language, custom and stories, parenting and child care, bullying and anti-

bullying methods, peer mediation and conflict resolution skills for children in the 

classroom.” (The quotations are taken from the collected project descriptions with 

the ID numbers 134, 238, 208 in the files of the research project 

Lenhart/Mitschke/Braun 2010)  

 

4. Structuring/Organization 

When structuring or organizing a peace building curriculum the following possibilities can be 

differentiated: 

            modules, that are additional teaching units  to be integrated in the standard         

            curriculum 

            a specific school subject of peace education often realized by  

            orientation of a traditional subject, like civics education, on peace building  



            and reconciliation 

            revision of the overall school curriculum with a peace building intention – 

            peace building main streaming 

 

5. Complementary Teaching and Learning Materials 

The curriculum document is complemented by teacher manuals, textbooks, exemplar teaching 

units, and complex materials like the “peace education package” that contains songs, plays, 

stories, presented in a print and hands on or online version.< 

2. Intercultural and Intercommunity encounter 

>1.  Definition 

Inter cultural and inter communal encounter are those activities that enable learning processes 

which then foster mutual understanding of living conditions of conflicting parties and lead to 

conflict transformation. 

2. Aims and content 

With regard to mutual understanding and acceptance the encounters focus on identity, own 

and other, especially opinion, feeling, attitude towards the respective other, learning about the 

living conditions of the other. Positive as well as negative elements and stereotypes are 

mentioned and discussed. Democracy and human rights, abilities to solve problems represent 

integrated constituents.  

3. Target groups 

The activities integrate youths, often young leaders and young decision makers, more 

specifically pupils and students as well as young teachers. 

Moreover encounters aim at underprivileged young people from all conflict parties, especially 

those who are directly affected by conflict, finally adults, ex-combatants, widows, 

businessmen, scientists and policymakers. 

4. Implementation 

The activities take place in youth centers, children and youth clubs, youth camps and peace 

computer centers. Adventure camps of mixed hiking groups set back into wilderness, rafting, 

sports meetings, exchange programs and cross border programs take place. Conflict affected 

persons get the opportunity to meet on neutral ground, in neighboring countries and abroad 

together with non affected actors from other societies and countries to foster networks among 

existing peace initiatives, neighborhoods, clubs and labor organizations. Even consciously 

arranged integrated settlements exist. 

5. Activities 

Activities for children are e. g. mutual language learning, the learning of songs, tinkering, 

photo clubs, communal concerts, story telling by parents. Youth activities are telling the 

respective historical and political narratives. The activities start out at the personal level; 

proceed to the socio-cultural level and to the political level. Teachers, students and policy 

makers address debating and finding answers to cope with the results of open violence, 

differences and similarities of religion always focused on conflict transformation. Several 

activities are directly linked to economical interest, e. g. building ties between salesmen and 



craftsmen of different origin. Moreover there are a lot of institutionalized approaches, e. g. in 

peace computer centers: e-mail contacts, video conferences, construction of mutual websites, 

and non digital meetings of neighboring groups that generate common almanacs for feast days 

and resulting in mutual invitation to cooking together and to attend each others celebrations.< 

 

3. Field Evaluation of Peace Building Educational Projects - Research Methodology 

>The Heidelberg research project pursued two goals. 

- Ascertainment of the success of peace building educational projects as well as of different 

sets of projects, namely formal, non formal and mixed projects; 

- Analysis and representation of the correlation between the measured success of the projects 

and the technical experts' (project organizers´) assessment of the quality of conditions and 

success of their work. 

Data were collected for the conflict areas Afghanistan, Bosnia-Herzegovina, Colombia, 

Israel/Palestine, Northern Ireland, Sri Lanka,  Sudan. 

 Research tools and process  

1. The Attitudes Scale  

As a first research tool for the evaluation of peace-building educational projects an attitudes 

questionnaire has been designed, which measures peacefulness versus hostility towards 

groups.  The instrument generates data on four factors: own group adhesion, attitudes towards 

the conflicting group, readiness for peaceful conflict solution, experiences with the conflicting 

group(s). For assessing project success the second and the third factor are the most important 

ones. The attitude scale is intended for the implementation in an intervention/experimental vs. 

control group design, which means the attitudes of a sample of persons who have participated 

in a project, will be compared to the attitudes of a sample of persons, as equal as possible in 

the remaining criteria, who have not participated in these activities. If the participants 

(intervention group) show a stronger peaceful attitude this will be attributed to the activity and 

therefore be assessed as "success of the activity". In the social reality of conflict countries no 

random sampling was possible. The duration of the research project did not allow to collect 

data at two points in time. However, by comparing not only experimental and control groups 

but also experimental groups in a country and across countries the quality criteria were 

secured at a methodologically still sufficient level. All in all 1585 persons in seven countries 

filled in the attitudes questionnaire. 

2.  Data gained 



Two examples of the data gained are presented: 

 

 

 

 

Factor 2 (attitudes towards the opposite/ conflict group/s) 

Country Mean SD N 

 EG* CG** EG CG EG CG 

Sudan 3,33 1,14 ,258 ,446 268 100 

Afghanistan 2,74 2,58 ,597 ,538 122 55 

Sri Lanka 2,49 2,09 ,448 ,570 236 76 

Northern Ireland 2,36 2,29 ,694 ,635 126 25 

Bosnia-Herzegovina 2,34 f ,468 f 37 f 

Israel/Palestine 2,14 1,95 ,512 ,604 93 19 

Columbia 1,57 1,56 ,672 ,595 207 39 

Total 2,50 1,81 ,791 ,763 1089 314 

EG = Experimental group 

CG= Control group 

f= missing  

Score scores higher than 2 point to more peacefulness /lower than 2 point to more hostility.  

 

 

 

 

 

 

 

Factor 3 (attitudes towards peaceful conflict transformation) 

Country Mean SD N 

 EG* CG** EG CG EG CG 

Sudan 3,27 2,03 ,369 ,505 268 100 

Afghanistan 3,25 3,07 ,498 ,697 122 55 

Columbia 3,20 3,25 ,517 ,548 207 39 

Israel/Palestine 3,08 2,76 ,544 ,891 93 19 

Northern Ireland 3,04 2,91 ,693 1,04 126 25 

Sri Lanka 3,00 2,85 ,473 ,554 236 76 

Bosnia-Herzegovina 2,97 f ,453 f 37 F 

Total 3,14 2,67 ,510 ,786 1089 314 

EG = Experimental group 

CG =Control group 

f= missing score 

Again scores higher than 2 point to more peacefulness, lower than 2 point to more hostility. 

 

http://friedensbildung.uni-hd.de/english/researchtools.html
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3. The Conditions Questionnaire 

The questionnaire investigating conditions is the second research tool implemented in the 

project. The questionnaire provides an assessment of the peace-building educational projects´ 

success via the technical experts plus the ascertainment of possible conditions for success or 

failure of defined project objectives. Furthermore relevant project data and information about 

the conducting persons plus the target group were collected. Aspects such as project 

financing, implementation, political decisions on varying levels as well as on local ownership 

have been investigated via standardized items and predetermined response formats but also 

the possibility of giving personal information. Finally, the technical experts had been asked to 

give an own overall assessment of the project with regard to defined project targets.  

The score of the assessment of the project conditions by the project organizers was presented 

on an ordinal scale where +8 was the highest judgment for the favorable and -8 for the 

impeding conditions. The neutral point was 0. A median was calculated for the project types 

and for all projects of the country. 

4. Data generated 

Again two examples of the data produced are given 

 

 

 

 

 

 

Afghanistan   

Project code Score favorable 

and impeding 

conditions 

Median Pt Median all 

Afg_FOR_I 3,5  

3,5 
3,5 

Afg_FOR_II 2 

Afg_FOR_III 3,5 

Afg_NOF_II 7 7 

The project conditions in Afghanistan were not assessed as negative. While the mean is 3,5 

one project was seen as having very good conditions (7).  

 

 



Sri Lanka 

Project Code Score favorable 

and impeding 

condiions 

Median 

Pt 

Median all 

SrL_FOR_I 6 

1,5 

2,5 

SrL_FOR_II 1,5 

SrL_FOR_III 1,5 

SrL_NOF_I 1  

3,5 SrL_NOF_II 5 

SrL_NOF_III 3,5 

SrL_MIX_I 2 

2,5 SrL_MIX_II 2,5 

SrL_MIX_III 4 

 

The project quality of the Sri Lanka projects was seen as “mainly supportive” (2,5). 

5. Main statistical procedures 

Main statistical approaches for the detailed analyses of data were MANOVAs and  

concerning the connection of success and conditions correlation coefficients.< 

 


